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“If the child cannot learn
the way you teach then you
teach them the way they
learn.”




“...if  had to reduce all educational psychology to just
one principle, | would say this: ‘the most important single
factor influencing learning is what the learner already
knows. Ascertain this and teach him accordingly’”

(Ausubel, 1968:Educational Psychology: A Cognitive View)

Any lesson planning must therefore begin with a deep understanding of
what each student already knows and can do, and how the instruction is aimed
at increasing the progress and levels of achievement for each of the students.
~ The primary concern is to add value to all students.




One

of the most difficult tasks is to convince teachers to change their

methods of teaching, because so many adopt one method and vary it
throughout their career. They often have a corpus of anecdotal
evidence supporting why it has worked for them — so why take a risk
and change what seems to work?

Teachers don't mind change but don’t usually appreciate ‘being
changed'. But does what they do work for ALL of the pupils? The
quality of instructions is most paramount for below average ability
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pest way to chose the best teaching method is to evaluate the

of learning.



Piaget’s stages of learning rather than ‘learning styles’ are

Important.
The Sensorimotor Stage

* Ages: Birth to 2 Years
* The infant knows the world through their movements and sensations

* Children learn about the world through basic actions such as sucking, grasping, looking,
and listening

* Infants learn that things continue to exist even though they cannot be seen (object
permanence)

* They are separate beings from the people and objects around them

* They realize that their actions can cause things to happen in the world around them.

y:—fﬁl_gget believed that developing object permanence or object constancy (the
understanding that objects continue to exist even when they cannot be seen) was
n important element at this point of development.
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The Preoperational Stage
* Ages: 2to 7 Years

e Children begin to think symbolically and learn to use words and pictures to
represent objects.

e Children at this stage tend to be egocentric and struggle to see things from the
perspective of others.

e While they are getting better with language and thinking, they still tend to think
about things in very concrete terms.

ghlldren become much more skilled at pretend play during this stage of
'fve/opment yet continue to think very concretely about the world around




The Concrete Operational Stage
* Ages: 7 to 11 Years
e During this stage, children begin to thinking logically about concrete events

o They begin to understand the concept of conservation; that the amount of liquid in a
short, wide cup Is equal to that in a tall, skinny glass, for example

e Their thinking becomes more logical and organized, but still very concrete

e Children begin using inductive logic, or reasoning from specific information to a
general principle

- While thinking becomes much more logical during the concrete operational
“State, it can also be very rigid. Kids at this point in development tend to struggle
yith abstract and hypothetical concepts.




The Formal Operational Stage

* Ages: 12 and Up

e At this stage, the adolescent or young adult begins to think abstractly and reason
about hypothetical problems

e Abstract thought emerges

e Teens begin to think more about moral, philosophical, ethical, social, and political
ISsues that require theoretical and abstract reasoning

e Begin to use deductive logic, or reasoning from a general principle to specific
Information

The ab/l/ty to think about abstract ideas and SItuatlons is the key hallmark of the formal




LEARNING OBJECTIVES

The learning objectives of any lesson need to be based on how the lesson fits in to the curriculum.
Learning objectives (goals) can be short or long term. Good learning objectives make clear to the
pupil the level of performance they need to attain.

. Share the learning objectives with the pupils so they understand what success would look like
—what success would look like and how the tasks relate to the intention.

. Not all students in the class are working at the same rate or starting from the same place, so
it is important to adapt the plan to make it inclusive to all students.

. Learning objectives and activities can be grouped, because one activity can be linked to more
than one learning objective, or one learning objective may need several activities.

. Learning objectives are what we intend children to learn. Success criteria are HOW they will
achieve the learning objective.

W Finish each lesson/activity by referring to the learning objective

" IMPORTANT PUPILS NEED TO BE EXPLICITLY TAUGHT THE LEARNING OBJECTIVES AND SUCCESS

RITERIA. Replace an introduction with a discussion around the learning objective and success
riteria.
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CHALLENGE

Challenge is a relative term — relative to a pupil’s current performance
and understanding and relative to the success criteria. The challenge
should not be so difficult that the goal is seen as unattainable — a
pathway that can include strategies for understanding the goal or
Intentions needs to be considered.

“Ensuring challenge is calibrated to the particular needs of a learner at a particular

time is one of the most essential roles of the teacher and appears non-negotiable for

student growth. Our best understanding suggests that a student only learns when
~work Is moderately challenging that student, and where there Is assistance to help the
udent master at what initially seems out of reach.”

Carol Tomlinson (2005): Differentiation in Practice: A resource guide forDifferentiating Curriculum Grades 9-12.
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SUCCESS CRITERIA

Pupils need to know when they have arrived at the end point.

Imagine if you were simply asked to design an outfit; at some unspecified time you will
be told the special event you are designing the outfit for and the gender and age of
the client.

L.O. To use adjectives effectively

S.C. Use an adjective just before a noun on at least four occasions that help you
picture the scene — e.g. so that the reader can understand the feel and the light of the
jungle

~We must not make the mistake of making the success criteria relate merely to
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~completing the activity or a lesson having been engaging or enjoyable; instead the
“major role is to get the pupils engaged in and enjoying the challenge of learning



TASKS

* We need to make the presence and value of learning objectives and success criteria
high profile in the school by talking about them in assemblies with the aim that pupils

see them as an essential part of their learning.

HOW SHALL WE DO THIS?

* In the next School Improvement Meeting bring along lesson plans for discussion. As
a group we will select learning intentions and their related activities and create ‘child

speak’ learning intentions and success criteria.

yWe will the match the learning intentions with learning resources (are they matched,
. efficient etc..?)




LEARNING LOG SUGGESTION

Pre lesson questions:

« What are today’s learning intentions?

What do | already know about today’s learning intentions? (nothing to a great deal)
| think today’s learning intention will be ..... (very easy to very hard)

* How much effort will | put in to today’s learning intention? (none to a great deal)

Post lesson questions:

« What was today’s goal?

» Did | achieve this goal? (not at all to fully)

* How much effort did | put in? (very little to a great deal)

Highlight the appropriate statements:

| achieved today’s goal because | did not achieve today’s goal because
| wanted to learn about today’s lesson | was distracted

| wanted to achieve today’s goal | gave up

| paid attention It was too hard

| checked my answers It was too easy

| worked out why | got it wrong | didn’t understand what | had to do

| looked at different examples | rushed my work because | wanted to finish quickly.




REMEMBER PEER INFLUENCES

Much learning is aimed at individuals but it is important to remember the
influence of peers. The effects of peers on learning is high. Peers can help, tutor,
provide friendships, give feedback and even make school a place that people

want to come to.

They can provide caring support and help and can help with conflict resolutions.

For many pupils schools can be a lonely place and low classroom acceptance by
peers can be linked with subsequent disengagement and lower achievement.

When a child has friends at school it is a different and better place.

j;ff.js Important for us to support friendships and identify ‘loners’.




FEEDBACK

Feedback should not be about what is given but what is received.

Task and Product level feedback

....Your learning objective was to structure your account in such a way that the first
thing you wrote was the first thing you did. Then you were to write about the other
things that you did in the same order that they happened.

You've written the first thing first but after that it becomes muddled. You need to go
through what you have written, number the order in which they happened and rewrite
them In that order.




FEEDBACK

Process Level Feedback

... You'’re stuck on this word and you've looked at me instead of trying to work it out.
Can you work out why you may have got it wrong — can you then try a different
strategy?

Self-Requlation Level

... | am impressed by how you went back to the beginning of the sentence when you
got stuck on the word — but in this case, it didn’t help. What else could you do”? When
you decide what it means, | want you to tell me how confident you are and why.




FORMATIVE ASSESSMENT

When formative assessment practices are integrated into minute-to-minute and day-by-day
classroom activities of teachers, substantial increases in pupil achievement are possible even
when outcomes are measured with externally mandated standardised tests

PROMPTS FOR FEEDBACK

TASK

Does he/she meet the success criteria?
Is his/her answer correct?

How can he/she elaborate on the answer?
What did he/she do well?

. o’

ere did he/she go wrong?
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Vhat is the correct answer/
\Vhat other information is needed to meet the criteria?
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FORMATIVE ASSESSMENT (cont...)

PROCESS

What is wrong and why?

What strategies did you use?

What is the explanation for the correct answer?
What other questions can you ask about the task?
What other information is provided in the handout?

SELF-REGULATION

How could you self check?

How can you reflect on your learning?

What did you do to...?
_How can you account for...?
at does all; the information have in common?
» What learning objectives have you achieved?
_an you now teach someone else how to...?
A




EVALUATING YOUR LESSON

The lesson does not end when the bell goes! It ends when teachers interpret the evidence of
their impact on children during the lesson(s) relative to the learning objectives.

Did the lesson ‘invite’ pupils to participate , engage and progress?

Were there sufficient starting points given the prior achievement and learning of the pupils?
Were there any unintended consequences of your teaching?

How many pupils achieved the success criteria?

Could there have been more efficient methods of having an effect on the learning and
achievement of all pupils?




